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Effective Schools Framework Overview for 

School Improvement 

Essential Action Exemplars 

Packet 



I 

1. Welcome, Norms (2 min.)

2. Celebrations and Leader Actions (4 min.)

a. Discuss celebrations with data

b. Name leader actions

3. Annotated IPC update - PLC Planning Forward (7 min.)

a. Identify highest leverage priority SEs

b. Discuss student data to help identify priority SEs

c. Name coaching actions to support teachers and ensure follow-up

4. Targeted SE, unpacked for PLC- PLC Plann·ing Forward (7 min.)

a. Analyze focus parts of the SE

b. Ensure questions stems from STAAR and CAS are included

c. Name coaching actions to support teachers and ensure follow-up

5. Student Achievement SE data - PLC Reflect Back (7 min.)

a. Analyze data c;1nd prioritize highest leverage SE to re-teach

b. Identify gap in teacher performance based on data

c. Name teacher actions to fill gap

d. Name coaching actions to.support teachers fill gap and ensure

follow-up

6. Instructional Execution (7 min.)

a. Discuss weekly classroom goals

b. Identify gap in teacher performance

c. Name teacher actions to fill gap

d. Name coaching actions to support teachers fill gap and ensure follow-up

7. Culture (7 min.)

a. Discuss weekly culture goals and data

b. Identify gap in teacher or leader performance.

c. Name teacher or leader actions to fill gap

d. Name coaching actions to support teachers or leaders fill gap and ensure

follow-up

8. Campus· based priority (7 min.)

a. KWLM data

b. Other?
-------

9. 70% Priority Calendar (14 min.)

a. Calendar priority action items, ensuring it occupies >=70% of

instructional day

I 
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Somerset ISD  

 Instructional Leadership Processes 
 

1. Weekly Executive Cabinet Meetings  
a. Principal, Assistant Principals, Academic Deans 
b. Focus on Organizations/System Priorities  

2. Weekly Academic Leadership Team Meetings - SALT 
a. Principal, Assistant Principals, Academic Deans, Master Teachers, Department/Mentor 

Teachers 
b.  45 minutes before school 
c. Focus: DICE – Data, Instruction/Individual Growth Plans (for all teachers), Cluster 

(below), and Evaluations (teacher and student) and PIAD - Planning, Instruction, 
Accountability, Differentiation 

d. Generally planning for weekly cluster meetings 
3. Weekly Cluster Meetings 

a. Professional Development for Teachers Campuswide – Each teacher attends on 
Wednesdays during their conference period.  This is non-negotiable and must be made 
up through a follow up session, if absent. 

b. Professional development addresses campus priorities and is tied to DICE or PIAD.  
4. Monthly Data Meetings 

a. The focus of each meeting is established by central office and guiding questions are 
provided.  

b. Campuses must also identify the pressing needs revealed through their data at the 
campus level, including unit assessment results. 

c. Executive Cabinet and lead teachers presents the data to a team of campus and central 
office staff members who then ask questions and clarify further to determine actionable 
next steps.  
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Administrator Approval Signature/Date 
 

Campus:   Week Of:  
Cluster Outcome: By the end of this cluster, teachers will  

 
 

Essential 
Questions:  

 

D 
I 
C 
E 

Data 
IGPs 
Cluster 
Evaluation 

 
  
  
  

 P 
I 
A 
D 

Planning 
Instruction 
Assessment 
Differentiation  

 
  
  
 

Indicator(s) of Focus:  
 Standards and Objectives         
 Grouping Students   
 Presenting Instructional Content    
 Lesson Structure and Pacing     
 Activities and Materials     
 Questioning       
 Academic Feedback    
 Motivating Students    
 Teacher Content Knowledge    
 Teacher Knowledge of Students    
 Thinking     
 Problem Solving    

Identified Need 
Approx. 5 mins. 

Based on evidence collected with classroom observations, student work/data, what is the pressing 
professional development need to strengthen teacher capacity and close gaps?  

 
 
Obtain New 
Learning/Exemplar 
Approx. 10 mins. 

Given the identified need and planned cluster session, what strategy/skill are teachers expected to 
learn during this cluster session and how will it be modeled so that it’s relevant and applicable to 
teachers?  
 

 
 
Develop 
Approx. 25 mins. 

What will teachers do to develop the strategy/skill? How will support be provided in the classroom?  

 
 
Apply/Practice 
 
Approx. 3 mins. 

What is the expectation for applying the new strategy/skill in teachers’ classrooms?  

Define the exemplary for the “apply” with teachers:  
 
 
Evaluate  
Approx. 5 mins. 

How will you evaluate teachers’ application of the strategy/skill in classroom and assess the impact 
on the identified need/problem?  

 

Cluster Meetings are 
designed and facilitated 
by the campus’s Master 
Teacher.  
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Cluster Follow Up:  
 
 
Classroom Teacher Follow Up:  
 
 
Implementation Walk Schedule:  
 
 
SALT Follow Up:  
 
 

Notes:  
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Tiered Teacher Development Protocol  

The campus principal is responsible for ensuring that all segments of the goal setting process are completed per 
the graphic below. The Goal Setting and Growth Plan Extension segments are both administrative responsibilities. 
The Tiered Teacher segment may include master teachers.  

 

 

Goal Setting

•Two Goals for All Teachers (Professional Growth 
and Instructional Rubric Goals) 

•BOY, MOY, and EOY Reviews
•NOTE: This segment is an administrative 
responsibility with input from the master teacher. 

Tier 2 and 3 
Teachers

•Case Managers are assigned
•Action Plans are developed and executed for each teacher
•Walkthroughs, support, progress/lack of progress, and notes 
are tracked and documented.

•NOTE: This segment is the responsiblity of an administrator 
and/or master teacher, to be determined by the principal. 

Growth Plan 
Extension

•Teachers in Tier 3 who are not meeting 
expctations (failure to meet or comply) 
have this elevated status.

•Memorandums are used to document 
issues and CC'd to HR and the Associate 
Superintendent. 

•If no progress is made or there is failure to 
comply, detailed documentation and 
recommendations are forwarded to HR for 
non-renewal or termination. 

•NOTE: This segment is an administrative 
responsibility with input from the master 
teacher. 
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Speaker -Thank you scholars for a job well done. Today we have the following scholars 

celebrating birthdays ... Happy Birthday come down after announcements to receive your 

birthday pencil. today we have the following announcements ... 

Say announcements 

Conclusion: 

Speaker -This will conclude our announcements for this wonderful day. Faculty and staff 

remember to be champions and heroes for our students and utilize the power of effective 

instruction to make the most difference in student achievement. As always staff, when we raise 

our level of expectations students will meet them. Students remember to set goals and work 

hard to achieve them and you will be successful. College and career readiness begins now. 

Thank you have an awesome day of teaching and learning. 

Possibly end with a small chant from the house rep to be created. 
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1c Iii! I Dallas ISD
g Accelerating Campus Excellence

l.SCHOOL-\l\/lDE - EXHVIPLAHY - -- - •. PROFICIENT -· _,. • • PROGRESSING - � -
SYSTEMS 

Arrival 0 95% students enter quietly 0 85% students enter quietly 0 Less than 85% students enter quietly 
-Voice 0-1, hands to self, walking -Voice 0-1, hands to self, walking -Voice 0-1, hands to self, walking

0 Students are greeted by name 0 Most students are greeted by name 0 Some students are greeted by name

0 100% of students are seated Q 90% of students are seated or 0 Less than 90% of students are

or moving with permission moving with permission seated or moving with permission

0 90% of students have arrived 5 0 80% of students have arrived 5 0 Less than 80% of students have
minutes before bell minutes before bell arrived 5 min. before bell

Dress Code 0 100% Shirts tucked in 0 90% Shirts tucked in 0 Less than 90% Shirts tucked in 

0 100% shirts, bottoms, jackets (no extras) 0 90% shirts, bottoms, jackets (no extras) 0 Less than 90% shirts, bottoms, jackets 

0 Uniform discrepancies are identified 0 Uniform discrepancies are 0 Uniform discrepancies are 
and acted upon identified and acted upon identified and acted upon 

Hall Transitions 0 Hallways are silent (ES) 0 90% Hallways are silent (ES) 0 75% Hallways are silent (ES) 

0 Students are walking in a straight line 0 90% Students are walking in a straight 0 75% Students are walking in a straight 

with hands to self (ES) line with hands to self (ES) line with hands to self (ES) 

0 100% of students make transition to 0 90% of students make transition to 0 75% of students make transition to 

class orderly within the given amount class orderly within the given class within the given amount of time 

of time (MS) amount of time (MS) (MS) 

0 All adults are narrating positive and 0 90% adults are narrating positive and 0 75% adults are narrating positive and 
redirecting as needed (MS) redirecting as needed (MS) redirecting as needed (MS) 

Common Spaces 0 Space is clean 0 Space is clean 0 Space is clean 

0 Bulletin boards are attractive and 0 Bulletin boards are filled and 0 Bulletin boards are inconsistently 

promote student learning and the promote student learning and the used to promote student 

school's mission school's mission learning/mission 

0 Clutter-free 0 Mostly Clutter-free 0 Somewhat cluttered 

Check-Out 0 ES/MS: Students are silent in the 0 ES/MS: Students are silent in the 0 ES/MS: Students have numerous 

Dismissal hallway and in the classroom without hallway and during the checkout side conversations during 

adult instruction. process. checkout process. 

0 Outside building teacher is on time and 0 Outside building teacher is on time and 0 Outside building teacher is often late 

creates pleasant environment for 15 creates pleasant environment for 15 and and/or creates a loose 

mins. Students do not require mins. environment for 15 mins. 

correction. 0 Students outside are not 0 Many students outside are 

0 Students outside are not running or touching one running or touching one another. 

running or touching one another another 0 Students do not respond immediately to 

0 Students must respond 0 Students must respond immediately hand clap or other instruction the first 

immediately to clap or instruction. to hand clap or other instruction. time they are given and/or respond 

0 Transition back into building is 0 Transition back into building is quiet. disrespectfully. 
quiet without correction. 0 Transition back into building is noisy. 
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Category
TEKS 

Standard
Standard Description

5.2A Represent the value of the digit in decimals through the thousandths using expanded notation and numerals
5.2B* Compare and order two decimals to thousandths and represent comparisons using the symbols >, <, or =
5.2C Round decimals to the tenths or hundredths
5.4A identify prime and composite numbers
5.4E describe the meaning of parentheses and brackets in a numeric expression
5.4F* simplify numerical expressions that do not involve exponents, including up to two levels of grouping

5.3A
Estimate to determine solutions to mathematical and real-world problems involving addition, subtraction, multiplication, o  
division

5.3B
Use strategies and algorithms, including the standard algorithm to multiply with fluency a 3-digit by a 2-digit number using  
standard algorithm

5.3C
Use strategies and algorithms, including the standard algorithm, to solve with proficiency for quotients of up to a four-digit 
dividend by a two-digit divisor using strategies and the standard algorithm

5.3D Represent multiplication of decimals with products to the hundredths using objects and pictorial models, including area m

5.3E*
solve for products of decimals to the hundredths, including situations involving money, using strategies based on place-va  
understandings, properties of operations, and the relationship to the multiplication of whole numbers

5.3F
represent quotients of decimals to the hundredths, up to four-digit dividends and two-digit whole number divisors, using o  
and pictorial models, including area models

5.3G*

Solve for quotients of decimals to the hundredths, up to four-digit dividends and two-digit whole number divisors, using stra  
and algorithms, including the standard algorithm

5.3H
Represent and solve addition and subtraction of fractions with unequal denominators referring to the same whole using o  
and pictorial models and properties of operations

5.3I
Represent and solve multiplication of a whole number and a fraction that refers to the same whole using objects and picto  
models, including area models

5.3J
Represent division of a unit fraction by a whole number and the division of a whole number by a unit fraction, such as 1/3   
7 ÷1/3 using objects and pictorial models, including area models

5.3K* add and subtract positive rational numbers fluently
5.3L* divide whole numbers by unit fractions and unit fractions by whole numbers

5.4B*
represent and solve multi-step problems involving the four operations with whole numbers using equations with a letter stan   
the unknown quantity

5.4C* generate a numerical pattern when given a rule in the form y=ax or y=x + a and graph
5.4D recognize the difference between additive and multiplicative numerical patterns given a table or graph
5.4H* represent and solve problems related to perimeter and/or area and related to volume

5.5A* classify two-dimensional figures in a hierarchy of sets and subsets using graphic organizers based on their attributes and pr

5.6A
recognize a cube with side length of one unit cube having one cubic unit of volume and the volume of a three-dimensio  
figure as the number of unit cubes (n cubic units) needed to fill it with no gaps or overlaps if possible

5.6B
 determine the volume of a rectangular prism with whole number side length in problems related to the number of layers  
the number of unit cubes in the area of the base

5.7A solve problems by calculating conversions within a measurement system, customary or metric

5.8A

describe the key attributes of the coordinate plane, including perpendicular number lines (axes) where the intersection (o   
the two lines coincides with zero on each number line and the given point (0, 0); the x-coordinate, the first number in an o  
pair, indicates movement parallel to the x-axis starting at the origin; and the y-coordinate, the second number, indicates 
movement parallel to the y-axis starting at the origin

5.8B describe the process for graphing ordered pairs of numbers in the first quadrant of the coordinate plane

5.8C*
graph in the first quadrant of the coordinate plane ordered pairs of numbers arising from mathematical and real-world prob  
including those generated by number patterns or found in an input-output table

5.9A
represent categorical data with bar graphs or frequency tables and numerical data, including data sets of measurement   
fractions or decimals, with dot plots or stem-and-leaf plots

5.9B represent discrete paired data on a scatterplot

5.9C* solve one- and two-step problems using data from a frequency table, dot plot, bar graph, stem-and-leaf plot, or scatterplo
5.10A  define income tax, payroll tax, sales tax, and property tax
5.10B explain the difference between gross income and net income
5.10E describe actions that might be taken to balance a budget when expenses exceed income
5.10F balance a simple budget
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Unit 1 Unit 2 Oct NC Unit 3 BM1 Unit 4 Unit 5 Unit 6 Unit 7 BM2 Additional Notes

TEKS Standard
Expressions 

Equations and 
Volume

Adding and 
Subtracting 

Fractions

Place Value and 
Decimals

(+ and - decimals)

Multiplying and 
Dividing Whole 
Numbers and 

Decimals
Multiply and Divide 

Fractions

Multiplication and 
Division with 

Decimals

Graphing, 
Geometry and 

Volume

5.2A  Represent the value of the digit in decimals through the 
thousandths using expanded notation and numerals X x
5.2B Compare and order two decimals to thousandths and 
represent comparisons using the symbols >, <, or = X x X

5.2C Round decimals to the tenths or hundredths X x X

5.3A Estimate to determine solutions to mathematical and real-
world problems involving addition, subtraction, multiplication, or 
division x X x X

5.3B Use strategies and algorithms, including the standard 
algorithm to multiply with fluency a 3-digit by a 2-digit number 
using the standard algorithm Intro X X

5.3C Use strategies and algorithms, including the standard 
algorithm, to] solve with proficiency [fluency] for quotients of up 
to a four-digit dividend by [and] a two-digit divisor using 
strategies and the standard algorithm Intro

Developed
(N/A 4G)

X reviewed, 
practiced, or 

extended

Reviewed, 
practiced, or 

extended X

 (note, for 2018-
2019 - 5.3C 
should be 
mastered in Unit 
4)

5.3D Represent multiplication of decimals with products to the 
hundredths using objects and pictorial models, including area 
models X X

5.3E solve for products of decimals to the hundredths, including 
situations involving money, using strategies based on place-value 
understandings, properties of operations, and the relationship to 
the multiplication of whole numbers Developed X X

5.3F represent quotients of decimals to the hundredths, up to 
four-digit dividends and two-digit whole number divisors, using 
objects and pictorial models, including area models X X

5.3G Solve for quotients of decimals to the hundredths, up to 
four-digit dividends and two-digit whole number divisors, using 
strategies and algorithms, including the standard algorithm Developed X X

5.3H Represent and solve addition and subtraction of fractions 
with unequal denominators referring to the same whole using 
objects and pictorial models and properties of operations X

Reviewed, 
Practiced, or 

Extended x

reviewed, 
practiced, or 

extended X

5.3I Represent and solve multiplication of a whole number and a 
fraction that refers to the same whole using objects and pictorial 
models, including area models

Developed
(Intro'd 4G)

Developed
(Intro'd 4G) X

reviewed, 
practiced, or 

extended

Reviewed, 
practiced, 
extended X

5.3J Represent division of a unit fraction by a whole number and 
the division of a whole number by a unit fraction, such as 1/3 ÷7 
and 7 ÷1/3 using objects and pictorial models, including area 
models x X

5.3K add and subtract positive rational numbers fluently X x

reviewed, 
practiced, 
extended X

5.3L divide whole numbers by unit fractions and unit fractions by 
whole numbers X

reviewed, 
practiced,or 

extended X

5.4A identify prime and composite numbers X

5.4B represent and solve multi-step problems involving the four 
operations with whole numbers using equations with a letter 
standing for the unknown quantity

X
only on Sept. 
assessment x X

5.4C generate a numerical pattern when given a rule in the form 
y=ax or y=x + a and graph X X
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multiplicative numerical patterns given a table or graph X X          
numeric expression X x        
exponents, including up to two levels of grouping X x

 
practice, X          

formulas for the volume of a rectangular prism, including the X         
area x X          
subsets using graphic organizers based on their attributes and X X            
one cubic unit of volume and the volume of a three-dimensional X x X           
number side length in problems related to the number of layers X x X X        
measurement system, customary or metric (Intro'd 4G) (Intro'd 4G) X         
including perpendicular number lines (axes) where the X X          
in the first quadrant of the coordinate plane X           
pairs of numbers arising from mathematical and real world X X         
tables and numerical data, including data sets of measurements X

   
4 and 8

5.9B represent discrete paired data on a scatterplot X December CC          
frequency table, dot plot, bar graph, stem-and-leaf plot, or X

  
March CC

5.10A  define income tax, payroll tax, sales tax, and property tax
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Week Dates Monday Tuesday Wednesday Thursday Friday

1 8/7 - 8/11 Campus Strong Start Campus Strong Start Campus Strong Start Campus Strong Start Campus Strong Start

2 8/14 - 8/18

Unit 1: Expressions, Equations and 
Volume (19 days)
U1, M1, S1 U1, M1, S2 U1, M1, S4 U1, M1, S5 U1, M2, S1

3 8/21 - 8/25 U1, M2, S3&4 U1, M2, S5 U1, M2, S6
supplemental lesson - prime vs. 
composite Professional Development

4 8/28 - 9/1 U1, M3, S1 U1, M3, S2 U1, M3, S4
supplemental lesson - order of 
operations (G5 Eureka) U1, M4, S1

5 9/4 - 9/8 Holiday U1, M4, S2 U1, M4, S3 FLEX CUA 1
6 9/11 - 9/15 Unit 2: Add/Subtract Fractions (21 da   U2 M1 S3 U2 M1 S4 U2 M1 S5 Professional Development

7 9/18 - 9/22 U2 M2 S3 (use PS from S1)
supplemental intervention lesson - 
double number lines U2 M2 S4 U2 M2 S5 U2 M2 S6

8 9/25 - 9/29 U2 M3 S1 U2 M3 S2 U2 M3 S3 U2 M3 S4 U2 M2 S5

9 10/2 - 10/6 U2 M4 S1 U2 M4 S2 FLEX FLEX CUA 2

10 10/9 - 10/13
Unit 3: Place Value and Decimals 
U3 M1 S1 U3 M1 S2 U3 M1 S4 (Part 1) U3 M1 S4 (Part 2) Professional Development

11 10/16 - 10/20 Holiday U3 M1 S5 U3 M2 S1 U3 M2 S2 Eureka G5 M1 L6
12 10/23 - 10/27 U3 M2 S5 U3 M2 S6 U3 M2 S7 Eureka G5 M1 L7 Eureka G5 M1 L9

13 10/30 - 11/3 Eureka G5 M1 L10 U3 M3 S2 U3 M3 S4 U3 M3 S3 FLEX
14 11/6 - 11/10 Benchmark Testing Benchmark Testing Benchmark Testing Benchmark Testing Benchmark Testing
15 11/13 - 11/17 U3 M4 S1 U3 M4 S2 FLEX CUA #3 Professional Development

11/20 - 11/24

16 11/27 - 12/1
    

Numbers and Decimals U4 M1 S3 U4 M2 S1 U4 M2 S2 U4 M2 S3
17 12/4 - 12/8 U4 M2 S4 U4 M3 S1 U4 M3 S2 U4 M3 S3 U4 M3 S4
18 12/11 - 12/15 U4 M3 S5 U4 M3 S6 flex flex flex
19 12/18 - 12/22 FLEX FLEX Professional Development

12/25 - 12/29

1/1 - 1/5 Professional Development Professional Development
20 1/8 - 1/12 U4 M4 S2 U4 M4 S3 U4 M4 S3 Flex CUA
21 1/15 - 1/19 Holiday

     
Fractions

     
whole numbers U5 M1 S2 U5 M1 S3

22 1/22 - 1/26 U5 M1 S4 U5 M1 S5 U5 M4 S1 U5 M4 S2 U5 M4 S3

23 1/29 - 2/2 U5 M4 S4 U5 M4 S5 FLEX FLEX CUA #5
24 2/5 - 2/9

     
with Decimals - EUREKA (23 days) Module 1 Lesson 12 Module 2 Lesson 10 Module 2 Lesson 11 Professional Development

25 2/12 - 2/16 Module 1 lesson 13 Module 1 Lesson 14 Module 2 Lesson 24 Module 2 Lesson 25 Module 2 Lesson 26
26 2/19 - 2/23 Holiday Module 2 Lesson 27 SUPPLEMENTAL (visual models) FLEX FLEX

 
27 2/26 - 3/2 Benchmark Testing Benchmark Testing Benchmark Testing Benchmark Testing Benchmark Testing
28 3/5 - 3/9 TELPAS TELPAS TELPAS CUA 6 Professional Development

3/12 - 3/16

FEBRUARY

MARCH

Holiday

December

NOVEMBER

Holiday

Holiday

Holiday
JANUARY

Holiday

AUGUST

5th Grade Math Pacing Guide
2017 - 2018

OCTOBER

SEPTEMBER
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29 3/19 - 3/23

Unit 7: Graphing, Area and 
Perimeter, Classifying Polygons (19 
days) U6 M1 S3 (graphing 5.8A-C) Eureka M5 L8
generating patterns (5.4Eureka M5 L9
generating patterns (5.4FLEX

30 3/26 - 3/30 5.4H (area + perimeter) 5.4H 5.4H
     

(recommend a resource) Holiday

31 4/2 - 4/6 STAAR PREP STAAR PREP STAAR PREP STAAR PREP STAAR PREP
32 4/9 - 4/13 Get Kids Fired up for STAAR!! 5 Math STAAR Round I 5 Reading STAAR Round I U6 M2 S1 (classify polygons 5.5A) U6 M2 S2 (classify polygons 5.5A)
33 4/16 - 4/20

 
U6 M2 S3 (5.5A)

 
U6 M2 S4 (5.5A) Spring MAP Spring MAP Professional Development

34 4/23 - 4/27
   

Analyze and interpret data in 
      

plots and stem and leaf plots Analyze data in scatter plots Flex CUA 7

35 4/30 - 5/4
36 5/7 - 5/11

 
(financial literacy) FLEX
(financial literacy) FLEX
(financial literacy) FLEX FLEX

37 5/14 - 5/18 5 Math STAAR Round II 5 Reading STAAR Round II 5 Science STAAR
38 5/21 - 5/25
39 5/28 - 5/21 Holiday Professional Development Professional Development Professional Development Professional Development

MAY

APRIL
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5 Math 
Benchmark #1 

2017-2018 
Total Time: 150 minutes 

 
 
 
 
 
 

Name: 
 

Date: 

Class Group: 
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1 A computer rounded the number 129.257 to the nearest hundredth. What is this number 
rounded to the nearest hundredth? 

 
 
 

A 100 

B 129.30 

C 130 

D 129.26 
 
 
 
 
 
 
 
 
 
2 Mr. Márquez had 123 eggs in a refrigerator in his restaurant. He put 32 more cartons of 

eggs in the refrigerator. Each carton contained 18 eggs. Which of these is the best 
estimate of the number of eggs Mr. Márquez now has in his refrigerator? 

 
 
 
 
 

F 600 

G 400 

H 700 

J 900 
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3 Rebekah is filling a cube-shaped box with small cubes. The volume of each of these 
cubes is 1 cubic centimeter.  She has already put some of these cubes into the box, as 
shown in the model. 

 

 

What is the total number of small cubes that will fit in the box? 
 
 

A 729 

B 81 

C 36 

D 27 
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4 Cara and Marcus shared a candy bar. The models are shaded to show the fraction of the 
candy bar each of them ate. 

 

 
What fraction of the candy bar did Cara and Marcus eat altogether? 

F 11 

12 

G 9 

16 

H 1 

12 

J 9 

24 
 
 
 
 
 
 
 
 
5 A bank received a check for two thousand, six hundred nine dollars and seventy-five 

cents. How is this number written in expanded notation? 
 
 

A (2 × 1,000) + (6 × 100) + (9 × 10) + (7 × 0.01) + (5 × 0.01) 
 

B (2 × 1,000) + (6 × 100) + (9 × 1) + (7 × 0.1) + (5 × 0.01) 
 

C (2 × 1,000) + (6 × 10) + (9 × 1) + (7 × 1) + (5 × 1) 
 

D (2 × 1,000) + (6 × 100) + (9 × 1) + (7 × 0.01) + (5 × 0.001) 
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6 The table shows the time in seconds it took four swimmers to complete a race. 
 

 
Which inequality correctly compares two of these race times? 

 
F 26.5 > 26.05 

 
G 26.15 > 26.5 

 
H 26.1 < 26.05 

 
J 26.15 < 26.1 

 
 
 
 
 
 
 
7 Marsha bought a birthday card for $2.86 and a pen for $1.57. She paid with a $20 bill. 

How much change should Marsha have received? 
 
 
 

A $15.57 

B $24.43 

C $17.77 

D $16.57 
 

 

32



8 The table shows the number of hats made at a factory during three weeks in 
February. The number of hats in Week 4 is represented by n. 

 

 
The total number of hats made at the factory in February was 2,148,431. Which equation 
represents this situation? 

 
 

F 2,148,431 = (562,937 + 607,822 + 492,375) + �� 
 

G 2,148,431 = (562,937 + 607,822 + 492,375) − �� 
 

H 2,148,431 = (562,937 + 607,822 + 492,375) × �� 
 

J 2,148,431 = (562,937 + 607,822 + 492,375) ÷ �� 
 
 
 
 
 
 
9 Joshua compared the values of these decimals. 

 
0.06 0.6 0.006 0.060 

 
Which statement correctly compares two of these numbers? 

 
A 0.6 < 0.06 

 
B 0.006 > 0.6 

 
C 0.6 = 0.06 

 
D 0.060 = 0.06 
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10 If one more layer is added on top of the figure, what will be the new volume? 
 

F 3 cubic units 
 

G 12 cubic units 
 

H 13 cubic units 
 

J 15 cubic units 
 
 
 
 
 
 
11 What is the value of this expression?  

[45 − (6 + 3)] × 27 
 
 
 

A 1,134 

B 972 

C 198 

D 1,206 
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12 Books in a library are arranged by their Dewey decimal number. The Dewey decimal 
numbers for five books are shown in the picture. 

 
 

Lana will put these five books in order from the least number to the greatest number. 
Which book will be in the fourth position? 

 
 

F 419.018 

G 417.97 

H 418.537 

J 418.63 
 
 
 
 
 
 

13 This equation can be used to find b, the number of dollars Mrs. Colton earned as a sales 
bonus last week. 

 
�� = 429 − (39 × 9) 

 
What was the amount of Mrs. Colton’s bonus? 

 
 

A $20 

B $78 

C $158 

D $138 
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14 The table shows the population of three Texas counties.  The population of Gray County is 
missing. 

 

 
The population of Gray County is 35,553 less than the population of Anderson County. 
What is the combined population of these four counties? 

 
 

F 2,694,709 

G 2,707,507 

H 2,695,209 

J 2,765,815 
 
 
 
 
 
 
 
 
15 Paul works as a plumber. He charges $35.00 to work for the first hour. He charges 

$25.50 for each additional hour. Paul worked 5 hours on a project yesterday. Which 
expression represents how much Paul charges for the project? 

 
 

A 60.50(5) 
 

B 35.00 + 25.50(5) 
 

C 35.00(4) + 25.50(1) 
 

D 35.00(1) + 25.50(4) 
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16 Mr. Anderson had 185 pieces of wood. He sold 25 pieces of wood to his neighbor and 
stacked the rest of the wood into piles around his house. Each pile of wood contained 40 
pieces of wood. Which equation can be used to find p, the number of piles of wood Mr. 
Anderson made? 

 

F �� = (185 + 25) + 40 
 

G �� = (185 − 25) − 40 
 

H �� = (185 + 25) × 40 
 

J �� = (185 − 25) ÷ 40 
 
 
 
 
 
 
17 Kim is walking to her friend Patti’s house.  The distance between Kim and Patti’s houses is 

2 3 
8 

miles.  Kim has already walked 1  mile.  How much further must Kim walk to get to Patti’s 
house? 

2 
 

A 1 mile 
2 

 
B 7 mile 

8 
 

C 1 3 miles 
8 

 
D 1 7 miles 

8 
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18 Last month Jim drove his car 2,718.3 miles. That brought the car’s total mileage to 
87,416 miles. What was the car’s total mileage before last month? 

 
 

F 84.697.7 mi 
 

G 85,302.7 mi 
 

H 89,124.3 mi 
 

J 90,134.3 mi 
 
 
 
 
 
 
 
 
 
19 Which of the following is true? 

 
 

A 0.035 > 0.530 
 

B 0.350 = 0.53 
 

C 0.35 < 0.530 
 

D 0.35 < 0.053 
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20 At a clothing store, Zoey bought 2 shirts for $7.25 each and 2 pairs of jeans for $24 
each. She used a coupon for $10 off the total price of the clothes. The discounted price 
of the clothes Zoey bought can be found using this expression. 

 
[2(7.25) + 

2(24)] − 10 
 

What is the discounted price in dollars and cents of the clothes Zoey bought? 
 

Record your answer and fill in the bubbles on your answer document. Be sure to use the 
correct place value. 
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5 Math 
Benchmark #1  

Answer Key 2017-2018 

GenEd students have a maximum of 120 minutes to complete this assessment. 
 

Question # Correct Answer 

 
TEKS 

Standard 
Question Type Source and Question # 

1 D 5.2C MC 2016 Released Math STAAR #1 

2 H 5.3A MC 2016 Released Math STAAR #2 

3 A 5.6A MC 2016 Released Math STAAR #3 

4 F 5.3H MC 2016 Released Math STAAR #6 

5 B 5.2A MC 2016 Released Math STAAR #5 

6 F 5.2B* MC 2016 Released Math STAAR #8 

7 A 5.3K* MC 2016 Released Math STAAR #35 

8 F 5.4B* MC 2016 Released Math STAAR #30 

9 D 5.2B* MC 2016 Released Math STAAR #23 

10 J 5.6B MC TX Bank One 5.6B #6 

11 B 5.4F* MC 2016 Released Math STAAR #49 

12 J 5.2B* MC 2016 Released Math STAAR #34 

13 B 5.4B* MC 2016 Released Math STAAR #41 

14 F 5.3K* MC 2016 Released Math STAAR #24 

15 D 5.4E MC TX Bank One 5.4E#6 

16 J 5.4B* MC 2016 Released Math STAAR #14 

17 D 5.3H MC TX Bank One 5.3H #1 

18 F 5.3K* MC 2016 Released Math STAAR #18 

19 C 5.2B* MC TX Bank One 5.2B #2 

20 52.50 5.4F* Griddable 2016 Released Math STAAR #25 
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Blueprint 
Standard Question Numbers 

5.2A 5 

5.2B* 6, 9, 12, 19 

5.2C 1 

5.3A 2 

5.3H 4, 17 

5.3K* 7, 14, 18 

5.4B* 8, 13, 16 

5.4E 15 

5.4F* 11, 20 
5.6A 3 

5.6B 10 
Total Questions: 20 

Multiple Choice: 19    Griddable: 1 
Readiness: 12 (60%) Supporting: 8 (40%) 
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Grade/Course: Unit Title & Number: 
Unit Standard(s) To Be Mastered: Week of: 

Monday ___/___ 
Objective 

Mastery Objective (Keeping in mind that 
the objective should also lead to standards 
mastery, what will students know and be able 
to do by the end of this lesson?)  
 
SWBAT … 

Criteria for Success (What are 
the features of an ideal product?)  
 
 
[This should be based on your 
exemplar of the exit ticket or 
culminating task] 

 Assessment and exemplar response 
(How will students demonstrate mastery of 
the objective?)  
 
[Describe  the exit ticket and threshold 
for mastery: “by getting at least 7/10 
correct” or “by earning a 3 or greater on 
the writing rubric”]  
 

Lesson Vision 
Lesson Agenda with time stamps: 

● Do First 
● [insert agenda—add bullet points as needed] 
●  
●  
● Exit Ticket 

Key Conceptual Understandings (What key ideas do students need to take away from today’s lesson?) 
●   
●  

 
Possible Student Misunderstanding to watch out for: 

●  
●  

Aligned Assessment Items (paste or attach aligned assessment items from the corresponding IA, CUA, ACT, STAAR, MAP, or AP 
exam) 
 
[screenshot or paste here]  
 

 

Tuesday ___/___ 
Objective 

Mastery Objective (Keeping in mind that 
the objective should also lead to standards 
mastery, what will students know and be able 
to do by the end of this lesson?)  
 
SWBAT … 

Criteria for Success (What are 
the features of an ideal product?)  
 
 
[This should be based on your 
exemplar of the exit ticket or 
culminating task] 

 Assessment and exemplar response 
(How will students demonstrate mastery of 
the objective?)  
 
[Describe  the exit ticket and threshold 
for mastery: “by getting at least 7/10 
correct” or “by earning a 3 or greater on 
the writing rubric”]  
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Lesson Vision 
Lesson Agenda with time stamps: 

● Do First 
● [insert agenda—add bullet points as needed] 
●  
●  
● Exit Ticket 

Key Conceptual Understandings (What key ideas do students need to take away from today’s lesson?) 
●   
●  

 
Possible Student Misunderstanding to watch out for: 

●  
●  

Aligned Assessment Items (paste or attach aligned assessment items from the corresponding IA, CUA, ACT, STAAR, MAP, or AP 
exam) 
 
[screenshot or paste here]  
 

 

Wednesday ___/___ 
Objective 

Mastery Objective (Keeping in mind that 
the objective should also lead to standards 
mastery, what will students know and be able 
to do by the end of this lesson?)  
 
SWBAT … 

Criteria for Success (What are 
the features of an ideal product?)  
 
 
[This should be based on your 
exemplar of the exit ticket or 
culminating task] 

 Assessment and exemplar response 
(How will students demonstrate mastery of 
the objective?)  
 
[Describe  the exit ticket and threshold 
for mastery: “by getting at least 7/10 
correct” or “by earning a 3 or greater on 
the writing rubric”]  

Lesson Vision 
Lesson Agenda with time stamps: 

● Do First 
● [insert agenda—add bullet points as needed] 
●  
●  
● Exit Ticket 

Key Conceptual Understandings (What key ideas do students need to take away from today’s lesson?) 
●   
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●  

 
Possible Student Misunderstanding to watch out for: 

●  
●  

Aligned Assessment Items (paste or attach aligned assessment items from the corresponding IA, CUA, ACT, STAAR, MAP, or AP 
exam) 
 
[screenshot or paste here]  

 

Thursday ___/___ 
Objective 

Mastery Objective (Keeping in mind that 
the objective should also lead to standards 
mastery, what will students know and be able 
to do by the end of this lesson?)  
 
SWBAT … 

Criteria for Success (What are 
the features of an ideal product?)  
 
 
[This should be based on your 
exemplar of the exit ticket or 
culminating task] 

 Assessment and exemplar response 
(How will students demonstrate mastery of 
the objective?)  
 
[Describe  the exit ticket and threshold 
for mastery: “by getting at least 7/10 
correct” or “by earning a 3 or greater on 
the writing rubric”]  
 

Lesson Vision 
Lesson Agenda with time stamps: 

● Do First 
● [insert agenda—add bullet points as needed] 
●  
●  
● Exit Ticket 

Key Conceptual Understandings (What key ideas do students need to take away from today’s lesson?) 
●   
●  

 
Possible Student Misunderstanding to watch out for: 

●  
●  

Aligned Assessment Items (paste or attach aligned assessment items from the corresponding IA, CUA, ACT, STAAR, MAP, or AP 
exam) 
 
[screenshot or paste here]  
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Friday ___/___ 
Objective 

Mastery Objective (Keeping in mind that 
the objective should also lead to standards 
mastery, what will students know and be able 
to do by the end of this lesson?)  
 
SWBAT … 

Criteria for Success (What are 
the features of an ideal product?)  
 
 
[This should be based on your 
exemplar of the exit ticket or 
culminating task] 

 Assessment and exemplar response 
(How will students demonstrate mastery of 
the objective?)  
 
[Describe  the exit ticket and threshold 
for mastery: “by getting at least 7/10 
correct” or “by earning a 3 or greater on 
the writing rubric”]  
 

Lesson Vision 
Lesson Agenda with time stamps: 

● Do First 
● [insert agenda—add bullet points as needed] 
●  
●  
● Exit Ticket 

Key Conceptual Understandings (What key ideas do students need to take away from today’s lesson?) 
●   
●  

 
Possible Student Misunderstanding to watch out for: 

●  
●  

Aligned Assessment Items (paste or attach aligned assessment items from the corresponding IA, CUA, ACT, STAAR, MAP, or AP 
exam) 
 
[screenshot or paste here]  
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SAMPLE LESSON PLAN FEEDBACK #1 

Mini Lesson: Rising Action 
1. This is very effective use of student work, because rather than condemn and rewrite the entire 
sample, you’re focusing student attention on one part in particular. This is much more realistic, 
because although some students’ rising actions are poor from start to finish, it’s more common to 
have one poor section, and this activity will help students locate that section in their own rising 
action. 
2. Having said that, when will students have the chance to look back at their own rising action to find 
and fix the weakest event? 
 
Heart of the Lesson 2: Question OER 
1. Can you modify this question for lower students so that, while we are still a ways from 5-4, they 
have a chance to practice both bullets without getting bogged down trying to think of two questions? 
 
General Comment 
This lesson feels a little less packed than many you have designed this year. I think that’s a good 
thing; you will probably be able to spend ample time on all activities while still having room at the 
end for an exit ticket. You are always such a thorough planner, which is the basis for your great 
instruction. However, in order to have enough time to practice each skill enough with students, you 
need to aim for a little less in each activity. That is to say, keep thinking through all the elements of 
each activity, but just have less elements total. If you used to write activities with 5 steps, go for just 
4, so that you’ll have time in class to really get into each step. 
 
 

SAMPLE FEEDBACK #2 

 
I have reviewed your guided reading plans and they are clearly aligned with your instructional plan from the 
recent STEP assessment round. You have thoroughly outlined your areas of focus and how you plan on 
addressing them through the lessons. You also have modified your introductions based on the feedback 
provided from the visit with Molly. Well done! 
 
I have a few general questions about the plans: 

● In your introduction, you direct students to look at specific things during the preview. Is this something 
that can be modeled in RA and RC and then prompted with “preview the text” when students are at 
GR? I know that this is a skill that you are reinforcing but I wonder if we can put more of the load on 
the students at this point in the year. 

● Mom at the Football game: You have anticipated the speech and thought bubbles as being crucial to 
the understanding of the text. You also have examples for students to reference. I’m wondering if when 
previewing the text this can be something that is introduced then. This way you can check for 
understanding/assess whether students already know how to use these text features.  

● Chunking the text: You have outlined how you plan to chunk the text with students. When I reviewed 
your plans, I was thinking that students should be reading more of the text and then discussing. For 
example, on day 1 of Mom at the Football game, you have that students will only read page 2. At STEP 
8, they should be building stamina to support their reading at STEP 9 and 10. If you think this will be 
too much for students then the text level may be off.  

● I noticed that you are having students articulate what they are doing as readers. For example, “what 
makes a good connection.” This is definitely teaching the reader and not the text and can apply to any 
book that they read! 
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● For the HH group that will begin the NF text, it may be helpful to give them the article that they read 
prior to break and have them reread it prior to the lesson. This way you don’t have to spend too much 
time on it in the introduction. 

 
Thank you and I look forward to your comments! 
 
 

47



Leader Pre-work Bundle for the Weekly Data Meeting 
Standard:  
3.5 Algebraic reasoning. The student applies mathematical process standards to analyze and 
create patterns and relationships. 
 
Standard: 3.5(B) Represent and solve one and two-step multiplication and division problems 
within 100 using arrays, strip diagrams, and equations  

 

Objective: 

o Students must demonstrate and represent multiplication and division situations. 
They must be able to take an abstract multiplication or division problem and relate 
it to a concrete representation of the problem.  

Assessment: 
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Leader Knowledge/Skills Chart: 

 
 
B. Create your Exemplar (assessment item) 
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Create your Exemplar (STAAR assessment item) 
copy/paste one released STAAR item and create a teacher/leader exemplar that demonstrates 
application of the key knowledge and skill

 
C. Generate your Success Criteria:  
What must be present in order for a student to demonstrate mastery of the standard/SE? 

● Determine and use appropriate operation required  
● use representation problem correctly (strip diagram, equation, etc) 
● Identify and distinguish between total and part 
● label representation correctly 
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D. Low, Medium, High work sort based on the focus SE 

High Mastery Medium Mastery Low Mastery 

B, F 
These student samples 
answer the question 
correctly with 
appropriate student 
work that includes the 
correct operation and 
also interpretation that 
demonstrates 
understanding of total 
vs. part 

D, G 
These student samples 
answer the question 

correctly with 
appropriate student 

work that includes the 
correct operation and 
also interpretation  but 
interpretation lacked 

key CFS demonstrated in 
answer 

A, C, E, H 
No evidence of 
representation that 
indicates an 
understanding of total 
vs. part and the 
operation required 
 
 
 
 
 
 
 
 
 
 

 
 
E. Identify key conceptual gap and/or procedural gap 
 
Key Procedural Error Key Conceptual Misunderstanding 

labeling total vs. part and representation  

 
F. Student mastery would improve if students represented total and parts accurately to determine 
the relationship  (conceptual) 
 
Student mastery would improve if students labeled representation  (procedural) 
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Student Work Samples: 
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WEEKLY DATA MEETING AGENDA 
3RD GRADE MATH EXEMPLAR (TEXAS) 

 

Prepare 
Before the 

meeting 

Prepare 
● Materials ready: ID student exemplar, teachers turn in student work, pull and categorize hi/med/lo student 

work (just a few of each), pull upcoming lesson plan(s) and pertinent prompting guides 
● Prime the pump: script the reteach plan and the gap in student understanding; unpack the standard 
● Preview protocol with teachers: assign roles, novice teachers speak first, veteran teachers add on and clarify, 

leader provides additional clarity at end, chart, preview the need for concision from more verbose team 
members, use of a timer, creation of note taking template 

 

See It 
12 mins 

See Past Success, See the Exemplar, and See and Analyze the Gap 
See past success (1 min): 

● “Last week we planned to reteach _____ and we went from ___ % proficient to ___%.  Nice job!”  
● “What actions did you take to reach this goal?” 

 
See the Standard (3 min): 
 
Narrow the focus:  

● “Today, we will dive into Standard: 3.5(B) Represent and solve one and two-step multiplication and 
division problems within 100 using arrays, strip diagrams, and equations. Our students had a lot of 
challenges with mastery for this standard. Assessment item 6, specifically, was a key example of 
procedural and conceptual errors. In fact, in our item analysis, only 37% of students answered this 
question correctly.  

 
Interpret the standard(s): 
“Take 1 min: in your own words, what should a student know or be able to do to show mastery? (give them think 
time to stop and jot, should have standard easily accessible. Start your know show chart here. Add as you analyze 
the teacher and student exemplars.) Teachers should come prepared with ideas to share and compare to the 
master teacher’s exemplar of what students know and show.  

● [Teachers share/criteria should include:]  
● Determine and use appropriate operation required  
● use representation problem correctly (strip diagram, equation, etc) 
● Identify and distinguish between total and part 
● label representation correctly 

 
How does the assessment question 6 address the standard?  
 
It addresses the standard as students need to know: 

● the concept of division and how it differs from multiplication 
● Determine and use appropriate operation required (use the verb/unit chart and the problem solving 

think aloud to process through selecting the operation) 
● Interpret representations, strip diagrams, and equations 
● Distinguish between total and part  
● How to write appropriate equation 

 
Students need to show evidence of:  

● Problem solving protocol (PSP) through annotations 
● Units-verbs charts to make sense of total-parts 
● Problem solving think aloud (asking: do I have the total. Do I have/ need equal parts or groups? This will 

help them determine the operation and the representation to use) 
● use of multiple representations to better understand total v. parts: arrays, strip model diagram,  
● labels 
● use key words to determine the operation  
● associate operations with appropriate symbol/ word 
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See the exemplar (8 min): 
 
Unpack the teacher’s written exemplar: 

● “Take 1-2 min to review the teacher exemplar response: What were the keys to an ideal answer to 
question 6? What would you add to our know show chart (see above in script)?   

● After think time, teachers share and add to know/ show chart.  
Possible think questions:  

● “How does labeling representation correctly/ choosing an appropriate representation align with the 
standard?” 

● “How did having a conceptual understanding of total and part and its relationship to 
division/multiplication properties impact the overall understanding of the standard?  

 
Analyze the student exemplar: 

● “Many times, our students see strategies that we don’t. Take 1 min: How do your student exemplars- 
students B and F from the High Level Work Category compare to the teacher exemplar?  Is there a gap or 
a difference in the student’s approach to the path to mastery of the standard? Consider the 
representations he/she uses, for example.” 

o Students are using the thinking behind the total-parts strip model diagram and representing in 
various ways.  

o Students could interpret the difference between multiplication and division and could 
determine the correct operation to solve.  

o Students are finding their key information in the word problems.  
o Students did not necessarily create a unit-verbs chart, but they applied the understanding 

appropriately in the total-parts representation  
● “What does this tell us about student understanding?  

o These students have the conceptual understanding of the total to parts relationship. In that, 
they can connect several representations to demonstrate their thinking (for example: student B 
created an array model to think through her distribution of the total over the 6 groups. She 
checked her computation by using the standard algorithm.  

 
See the gap (5 min): 
Move to the sample of un-mastered student work (look only at representative sample):  

● “Take 2 minutes: What are the key gaps between the rest of our student work and the exemplar?” 
o Gaps include: students need to be able to accurately represent the total and parts to determine 

the relationship. Students need to be able to accurately label representations. Students did not 
demonstrate the use of the Problem- Solving Protocol (PSP) to answer. Students demonstrate 
confusion around the conceptual representation of division using a strip diagram model.  

● Discuss with teachers which gaps are conceptual v. procedural  
 
What is the highest leverage misconception to fix?  

● Student Mastery would improve if students represented total and parts accurately to determine the 
relationship. 

 
What does the data tell you is the highest leverage?  
 

● Question 6 data analysis:  
o The percentage of students who did not show mastery out of the sample- 50%- indicate a deep 

conceptual misunderstanding of total vs. part and the operation required. The students who 
showed medium mastery- 25%- showed that they could answer question correctly, but still 
showed some conceptual misunderstanding in their representation of total and parts in shown 
work. That leads me to believe that we need to revisit conceptual understanding of the total 
and parts relationship. This speaks directly to the standard. If we revisit the PSP as we think 
through this concept, it will also force students to label the representations in the process. 
Accurately labeling was another key misconception that we need to address as it leads to an 
inaccurate explanation of mathematical thinking.  

Name It 
2 mins 

State the Error and Conceptual Misunderstanding 
Punch it—Stamp the error and conceptual understanding:  61



● Critical Mass of Error: 
o Students are struggling to accurately represent total and parts. Because of this, students are not able to 

name the relationship and decide on the appropriate operation to solve.  
● Conceptual Understanding evident in that error:  

o Students who did not conceptually understand how to accurately represent total and parts did 
not understand that the 6 salads represent the groups (parts). They selected representations 
that showed 7 groups, for example. Others counted the groups but did not pay attention to the 
‘total’ number and ended up selecting a representation without a correct total.  

● Procedural gap:  
o Some of our students also fell into the procedural gap of not labeling their representations. By 

reteaching the total and parts, it allows them the chance to understand the relevance behind 
labeling their representations.  
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Do It 
20-45 min 

Plan the Reteach, Practice, and Follow Up 
Plan the reteach (8-10 mins): 
● Select the re-teach structure: 

o “Should we use modeling or guided discourse? Why?”   
▪ Modeling. We do have 2 exemplar students who understand conceptually and procedurally 

what to do. However, we have 50% of our students who showed low mastery of the conceptual 
and procedural understanding. We have another 25% who seem to have the conceptual 
understanding but did not demonstrate precision in their work with labeling. This may impact 
their explanation of thinking in a student led guided discourse.  

 
o “Great! Let’s plan for it. What do you want students to articulate? 

▪ That it is important to name the total and the parts present or not present in the problem. Then 
we can represent them accurately and solve using the correct operation.  

▪ They should articulate that they can use the PSP to think aloud and process the relationship 
between parts and total and choose the appropriate operation to solve.  

 
● Select the task & identify exemplar response: [Sample model lesson] 

o Select materials: student exemplar response, question 6 from the assessment, G.O. to process through 
identifying total-parts, PSP anchor chart, additional practice 

o Intro: Share a celebration from the assessment and then name the area for focus: Our focus for getting 
smarter today scholars is to really focus on naming the total and parts we find in our problem. If we can 
do that, we can use our smart brains to ask ourselves our Problem-Solving think aloud question and 
choose the right strategy to solve. What do you think? Can we do it? Yes, we can!  

o I am going to model the thinking with the steps on your graphic organizer. I want you to follow along 
and mark up the organizer as I go. I really want you to focus on my thinking when I am deciding if I have 
the total and parts. 

 
1. Read the question to get the gist: Underline the question- what is it asking me? It wants to know how many 
mushrooms should go in each salad. I’m already thinking that I need to break up mushrooms into some salads. 
Hmm, let me go back in and find my key information.  
 
2. Find your units and verbs:  I need to find the values – meaning the important numbers and the units- and the 
verbs. [model underlining key info in problem/annotate with u/ v] 

units Verbs 
42 mushrooms has 
6 salads Put (into) 

o Ok are my units the same or different?  
o Yes, they are different! That means I am going to multiple or divide for sure.  
o Do my verbs want me to count the number of groups or make groups? How do I know?  
o It tells me I have 6 groups, so I know how many groups I have- I don’t need to count them. It also wants 

me to put a certain number of mushrooms into each group. I don’t know how many yet, but I’m sure I 
can find out.   

o Here is where we really need to focus. Now that I have my key info I’m going walk through my thinking 
using the problem solving think aloud so I can figure out the total and parts that I have.  

 
3. Problem Solving Think Aloud: Lets look at our problem solving think aloud anchor chart.  

o A. The first question we ask, read it with me: “Do I have the Total?” 
o Let me go back to my units and verbs chart. I know have the number of groups I need to make- those 

are the 6 salads. But what about the mushrooms? I am supposed to put the same number of 
mushrooms in each salad so I can find out how many are in each salad. That tells me that the 
Mushrooms represent my total. So, yes, we have a total! Do you see how on the protocol they have the 
strip diagram already there with the total number on top? Let’s make one:  

42 mushrooms (total) 
? 

 
o B. Ok, our next question we ask- Do I need Equal parts or groups?  
o Yes! I do. It said I needed to put the same number in each salad. It also said I have 6 salads or groups.  
o How can I take my strip diagram above and make it show the 6 salads or parts?  63



42 Mushrooms (T) 
 

o [model partitioning into the 6 groups/parts. Label the groups below with 1s, 2s, 3s, 4s, 5s, 6s] 
o So now I have my 42 mushrooms as my total on top. I have my 6 groups below labeled as salads. I have 

question marks for the values in each salad group because I don’t know how many mushrooms are in 
my salad yet.  

o Our problem-solving protocol says we are dividing- do you agree? Stop and jot and explain your thinking 
to your partner in your own words, using key vocab “part” and ‘total’.  

o Solicit information from students to get evidence of their understanding about the operation. Lock it in 
by stating that we are dividing our total – 42 mushrooms- into 6 parts- our 6 salads. We need to find out 
how many go in each part or salad.  

o Now you are going to practice just this part of finding the key information and naming it as parts and 
total. Use our problem solving think aloud and your graphic organizer with the think questions for each 
step to decide the operation. I am NOT asking you to solve yet. I just want you to name parts, total, and 
decide on your operation based on your think aloud. For our purposes right now, please use the strip 
diagram to organize your thinking for parts and total. Use your labels like we did in the model.  

 
4.Practice: Students practice in pairs- be strategic about grouping. Have 3 sample questions prepared. Chunk and 
chew the first practice by part and solicit student input and have others do a quick check who are not 
participating in sharing before moving on. Independent practice will serve as the exit ticket.   
 
After scripting reteach: 
● “Let’s compare our reteach plans.  What do you notice?  What can we pull from each to make the 

strongest plan?”  (Revise the plan) 
● Plan the independent practice: 

o “What will you monitor to see if they are doing this correctly?  What laps will you name?” 
Practice the gap (remaining time):  
● “Let’s practice.” -- Practice modeling the thinking, precision of language, & change in tone/cadence  
● (If a struggle) “I’m going to model the teaching for you first.  [Teach.] What do you notice?” 
● Repeat until the practice is successful. CFU: “What made this more effective?” 
● Lock it in: “How did our practice meet or enhance what we planned for the reteach?” 

Follow up (last 2 min):  
● Set the follow-up plan: when to teach, when to re-assess, when to revisit this data 

o Observe implementation within 24 hours;  teacher sends re-assessment data to leader 
o What other documents/resources do we need to make to support the lesson? Who is 

responsible for pulling the other sample questions for the reteach?  
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